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Abstract

This study analyses how teachers’ Islamic pedagogical ethos is institutionalised and how
it contributes to the development of students’ adab in an Islamic primary school. It
addresses the persistent gap between the normative ideals of Islamic education and their
practical implementation. Unlike prior studies that view pedagogical ethos as an
individual attribute, this research conceptualises it as a collective, institutional construct
embedded within school culture. A qualitative case study was conducted at SDIT
Ibadurrahman Srengat, Blitar. Data were collected through in-depth semi-structured
interviews with the principal, teachers, and students. The data were analysed using
interpretative thematic analysis, with triangulation employed to enhance credibility and
validity. The study reveals a structured, multi-layered model of Islamic pedagogical ethos
aligned with the Professional Learning Community (PLC) framework. This model
operates across institutional, pedagogical, and daily praxis levels, showing that Islamic
pedagogical ethos is systematically developed through cycles of value internalisation,
collaborative engagement, and reflective practice. The process fosters sustained
cultivation of students’ adab within the school environment. By integrating PLC
principles with Islamic value internalisation, this study provides a novel, operational, and
sustainable framework for character education in Islamic schooling. The findings offer
practical guidance for educational leaders and teachers seeking to institutionalise Islamic
pedagogical values and support the holistic development of students.
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1. Introduction

Islamic education in Indonesia is fundamentally oriented towards cultivating learners who
are civilised, faithful, and of noble character through a holistic pedagogical process that
integrates knowledge, values, and exemplary conduct. Within the context of Islamic primary
education, adab constitutes the foundational dimension of students’ character formation,
inseparable from the role of teachers as murabbi (educators) and mu’addib (cultivators of
ethical discipline) (Hadi et al., 2021; Rosyidin, 2021). In this regard, the pedagogical ethos
embodied by teachers is not merely a professional attribute but a central determinant in
actualising the normative aims of Islamic education.

However, empirical evidence in the Indonesian context indicates that the weakening of
students’ adab remains a persistent concern in Islamic primary schools, despite the
incorporation of religious and character-based values within formal curricula (Rafliyanto &
Mukhlis, 2023; Yuhanis et al., 2020). This condition reflects a critical disjunction between the
philosophical ideals of Islamic education and the realities of pedagogical practice. The
integration of Islamic values at the curricular level has not been consistently accompanied by
a systematic and sustained cultivation of teachers’ pedagogical ethos in everyday educational
interactions.

Existing scholarship acknowledges that teachers’ pedagogical and professional
competencies significantly influence students’ character development (Aeni et al., 2023;
Mutagin et al., 2021). Nevertheless, such studies predominantly conceptualise pedagogical
ethos as an individual attribute, thereby overlooking its collective and institutional dimensions.
In contrast, emerging research highlights that the formation of students’ adab is deeply
embedded within a shared pedagogical culture that is collectively constructed and reproduced
within the school environment (Shiddig et al., 2024). This perspective suggests that the
effectiveness of adab education cannot be fully understood without examining the institutional
mechanisms that sustain teachers’ ethical and pedagogical orientations.

Furthermore, research on character education in Islamic primary schools in Indonesia has
largely approached character formation as a set of programmes or discrete activities, rather
than as the manifestation of an internalised Islamic pedagogical ethos that permeates teachers’
daily practices (Solehah et al., 2025; Supadi, 2025). Consequently, adab education often
remains normative, fragmented, and insufficiently sustained over time. Despite the growing
body of literature, there remains a lack of research that conceptualises Islamic pedagogical
ethos as a structured, institutional, and sustainable mechanism that systematically shapes
students’ adab.

Addressing this gap, the present study seeks to develop a model of teachers’ Islamic
pedagogical ethos and to analyse its implications for the formation of students’ adab in an
integrated Islamic primary school context. Focusing on SDIT Ibadurrahman, this study
advances the conceptualisation of pedagogical ethos from an individual competence to an
institutionalised framework embedded within school culture. The novelty of this research lies
in its formulation of Islamic pedagogical ethos as a coherent and sustainable institutional
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mechanism, thereby contributing a new perspective to the discourse on character education and
Islamic pedagogy in Indonesia.

2. Research Method

This study employs a qualitative approach with a case study design to obtain an in-
depth and contextualised understanding of the development of Islamic pedagogical ethos
among teachers at SDIT Ibadurrahman. The data are qualitative in nature, comprising
verbal and textual information derived from participants’ experiences, perspectives, and
interactions within the educational setting. The sources of data include the principal,
teachers, and students of SDIT Ibadurrahman, who were selected purposively. This
approach is selected for its capacity to explore the meanings, values, and pedagogical
practices embedded within the school’s natural setting and institutional culture, thereby
enabling a holistic analysis of educational phenomena (Creswell & Poth, 2016; Yuhanis et
al., 2020).

Data collection was conducted through in-depth semi-structured interviews using
the researcher as the primary instrument, supported by interview guides designed to
elicit comprehensive responses. The principal served as the key informant on policy and
pedagogical leadership, teachers as the primary informants on the practice of pedagogical
ethos, and students as supporting informants providing insights into the internalisation
of adab (Kholiq, 2022; Merriam & Tisdell, 2015). This study is grounded in the theoretical
framework of Islamic pedagogical ethos and the concept of adab, which guide the
interpretation of teachers’ practices and values.

Data analysis was conducted inductively using interpretative thematic analysis,
encompassing data reduction, categorisation, and meaning-making. The credibility of the
data was ensured through source triangulation and sustained researcher engagement,
thereby enhancing the trustworthiness as well as the theoretical and practical relevance
of the findings for the advancement of adab-based education in Islamic schools (Braun &
Clarke, 2006; Rafliyanto & Mukhlis, 2023; Shiddiq et al., 2024).

3. Result

3.1 The Model for the Development of Teachers’ Islamic Pedagogical Ethos at SDIT

Ibadurrahman

The findings of this study indicate that the development of teachers’ Islamic
pedagogical ethos at SDIT Ibadurrahman is constructed through a structured, multi-
layered, and sustainable institutional model. Islamic pedagogical ethos is not
conceptualised merely as an individual teacher’s personal disposition; rather, it is framed
as an institutional value system that is deliberately embedded within the school’s culture
and governance. This model is designed to ensure that the value of adab does not remain
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at a normative level, but is consistently internalised within pedagogical practices and the
educational relationships between teachers and students.

Theoretically, these findings are aligned with the concept of Islamic education, which
positions the school as a social system that constructs values through collective practices
and institutional culture (Raihani, 2020). Furthermore, the development of a value-based
pedagogical ethos is closely associated with the role of school leadership in fostering
teachers’ pedagogical and professional competencies (Ansori & Sulisworo, 2021).
Accordingly, Islamic pedagogical ethos may be understood as a socio-institutional
construct shaped through the dynamic interaction of values, leadership, and pedagogical
practices.

Moreover, the model for developing teachers’ Islamic pedagogical ethos at SDIT
Ibadurrahman can be more comprehensively understood through the framework of a
Professional Learning Community (PLC), particularly in relation to the three levels of
development identified in this study: the institutional level (monthly), the pedagogical
level (weekly), and the level of daily praxis. Within the PLC perspective, teacher
professional development occurs through a continuous cycle encompassing collective
reflection, collaboration, and the consistent implementation of instructional practices.
Thus, these three levels may be positioned as a concrete operationalisation of PLC
principles within the context of Islamic education.

At the institutional (monthly) level, developmental activities involving school
leadership and the foundation reflect the PLC dimension of shared vision and values. At
this stage, the school community establishes a collective understanding of educational
goals, the value of adab, and the intended pedagogical direction. Research indicates that
the effectiveness of a PLC is largely determined by the presence of a collectively agreed
and continuously reinforced vision within the school organisation (Stoll et al., 2006). In
this context, the monthly forum functions as a strategic space for consolidating Islamic
values as the foundation of pedagogical ethos, thereby ensuring that all educational
practices are oriented towards the cultivation of students’ adab.

At the pedagogical (weekly) level, teacher discourse reflects the core practices of PLC,
namely collaborative learning and reflective dialogue. Teachers actively engage in
discussions concerning instructional strategies, student dynamics, and value-based
pedagogical approaches. Such activities facilitate knowledge exchange and collective
reflection, thereby enhancing teachers’ pedagogical competence. Empirical studies
suggest that collaborative interactions within PLCs can improve instructional quality and
strengthen the consistency of pedagogical practices among teachers (Vescio et al., 2008).
Accordingly, weekly discourse serves not only as a technical forum but also as a
mechanism for the collective internalisation of adab within pedagogical practice
(Rafliyanto & Mukhlis, 2023).

At the level of daily praxis, the implementation of values through role modelling,
habituation, and teachers’ self-reflection represents the PLC dimension of continuous
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improvement. At this stage, the outcomes of reflection and collective agreements
developed at previous levels are translated into concrete actions within the teaching and
learning process. Teachers consistently integrate the value of adab into everyday
educational interactions while simultaneously engaging in self-evaluation of their
practices. Research emphasises that effective PLCs extend beyond discourse and must
result in tangible changes in teaching practices and teachers’ professional behaviour
(Vescio et al., 2008).

Thus, these three levels constitute an integrated and sustainable PLC cycle:
(1) the internalisation of values at the institutional level; (2) reflection and collaboration
at the pedagogical level; and (3) implementation and habituation at the level of daily
praxis.

This cycle demonstrates that Islamic pedagogical ethos develops through a
systematic social process in which values are not merely normatively prescribed, but are
collectively constructed, reflected upon, and enacted within the teacher community.
Therefore, this developmental model may be positioned as a contextual adaptation of PLC
within Islamic education, emphasising the integration of teacher professionalism and the
internalisation of adab.

3.2 Implications of the Development of Islamic Pedagogical Ethos for the

Cultivation of Students’ Adab

The implications of developing an Islamic pedagogical ethos at SDIT Ibadurrahman
for the cultivation of students’ adab cannot be separated from the institutional model
based on the Professional Learning Community (PLC) framework described earlier.
Within this framework, the formation of students’ adab is understood as the outcome of
a systemic process involving the internalisation of values at the institutional level,
collective reflection at the pedagogical level, and consistent implementation at the level
of daily praxis. Accordingly, students’ adab is not formed incidentally, but rather emerges
through a structured and sustainable pedagogical ecosystem.

Theoretically, these findings are consistent with the concept of ta’dib in the thought
of (Al-Attas, 1980), which emphasises that the primary aim of Islamic education is the
formation of a civilised human being through the internalisation of proper values within
the individual. In this context, the Islamic pedagogical ethos developed by teachers
functions as a medium for the transmission of adab values, occurring consciously,
purposefully, and collectively within the school system. Moreover, this approach aligns
with the theory of the hidden curriculum in the Sociology of Education, which posits that
values and norms are more effectively instilled through everyday practices and
institutional culture than through formal instruction alone.

The dialogic and educative approach adopted by teachers represents a concrete
manifestation of the praxis level within the PLC cycle. Teachers guide students’ behaviour
by emphasising moral awareness, responsibility, and value comprehension rather than
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employing repressive methods. This pattern positions students as active moral agents,
enabling the formation of adab through both cognitive and affective engagement. This is
consistent with Lawrence Kohlberg’s theory of moral development, which asserts that
higher stages of moral reasoning are achieved through dialogue, reflection, and ethical
reasoning rather than mere compliance with rules.

Furthermore, the cultivation of adab through value reflection and ethical
consequences demonstrates the integration of pedagogical practice with reflective
practice. Teachers do not merely enforce rules but encourage students to understand the
moral significance underlying their actions. This approach strengthens value
internalisation, as students’ compliance is grounded in intrinsic awareness. From the
perspective of Islamic education, this is closely related to the concept of muhasabah,
which functions as a mechanism for fostering self-awareness (self-regulation) and
personal responsibility.

The formation of students’ adab is further reinforced through the habituation of
values embedded within the school culture, which arises from a shared value consensus
at the institutional level (shared vision in PLC). Values such as discipline, honesty, and
responsibility are cultivated through teachers’ role modelling as moral exemplars. In this
regard, teachers function as a living curriculum, serving as tangible references for
students. Theoretically, this aligns with (Bandura, 2009), which posits that individuals
learn through observation and imitation of significant models within their environment.

A conducive pedagogical environment enables students to directly experience the
practice of adab values in their daily social interactions. Such experiences ensure that
adab is not merely understood normatively but is embodied as part of students’ habitus.
From (Bourdieu, 1990), habitus is formed through repeated and structured social
practices within a particular social field. Thus, a school culture that consistently embodies
adab values contributes directly to the long-term formation of students’ moral
dispositions.

Reflective practices grounded in muhasabah, such as end-of-day self-reflection
before leaving school, represent a concrete integration of Islamic values with the
principle of continuous improvement in PLC. These activities encourage students to
evaluate their behaviour, recognise mistakes, and gradually develop self-regulation.
From a psycho-pedagogical perspective, such practices are closely associated with the
development of metacognition and self-regulated learning, whereby students learn to
manage their behaviour and cognitive processes independently.

In conclusion, the implications of developing an Islamic pedagogical ethos for the
cultivation of students’ adab at SDIT Ibadurrahman demonstrate that adab is formed
through a systemic, reflective, and contextual process. The integration of Islamic values,
PLC practices, and contemporary pedagogical theories produces a model of adab
development that is not merely normative but also operational and sustainable within
everyday educational practice.
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4. Discussion

The findings of this study offer a significant contribution to the discourse on Islamic
education by positioning teachers’ Islamic pedagogical ethos not merely as an individual
attribute, but as a systemically constructed and institutionally sustained phenomenon.
This perspective extends existing literature, which has often focused on individual
teacher characteristics, by demonstrating that Islamic pedagogical ethos is shaped
through structured organisational processes and embedded within school culture. In line
with (Raihani, 2020) conception of Islamic education as a value-based social system, this
study provides empirical evidence of how values such as adab are operationalised
through concrete institutional practices rather than remaining at a purely conceptual
level.

A central novelty of this research lies in the integration of the Professional Learning
Community (PLC) framework within the development of Islamic pedagogical ethos.
While PLC has been widely explored in general education (Stoll et al., 2006; Vescio et al.,
2008), its application in Islamic educational contexts, particularly in relation to value
internalisation, remains limited. This study demonstrates that PLC can function not only
as a mechanism for enhancing instructional quality but also as a structured approach to
embedding moral and spiritual values within teachers’ professional practices. The
identification of three interconnected levels institutional, pedagogical, and daily praxis
offers a concrete and operational model that extends PLC theory by incorporating a
religious-ethical dimension centred on the internalisation of adab.

In addition, the findings highlight the pivotal role of school leadership in sustaining
the coherence and continuity of value-based practices. Consistent with (Ansori &
Sulisworo, 2021), leadership is shown to influence teacher development; however, this
study further reveals that leadership also ensures the alignment of institutional vision,
pedagogical practices, and daily interactions with Islamic values. This integrative role of
leadership suggests a more comprehensive understanding of school governance in
I[slamic education, where managerial, pedagogical, and moral responsibilities are closely
interconnected.

With regard to the cultivation of students’ adab, this study advances a systemic and
process-oriented understanding that moves beyond normative approaches. The findings
indicate that students’ moral development emerges from continuous interactions
between institutional values, teacher practices, and everyday experiences within the
school environment. This supports (Al-Attas, 1980) concept of ta’dib, while also extending
it by providing a practical framework that illustrates how value internalisation occurs in
contemporary educational settings. Furthermore, the study demonstrates that the
cultivation of adab is reinforced through dialogic and reflective pedagogical approaches,
which align with Kohlberg’s theory of moral development by emphasising reasoning,
reflection, and moral awareness rather than mere compliance.
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Another important contribution of this research is the integration of Islamic
educational concepts with contemporary theoretical perspectives. The alignment of
ta’dib with the hidden curriculum, Bandura’s social learning theory, and Bourdieu's
concept of habitus illustrates that Islamic pedagogy can be understood within a broader
interdisciplinary framework. This integration not only strengthens the theoretical
foundation of Islamic education but also highlights its relevance in addressing modern
educational challenges. In particular, the incorporation of muhasabah as a reflective
practice adds a distinctive dimension to existing discussions on reflection and self-
regulated learning, suggesting that spiritually grounded reflection may enhance students’
internal motivation and moral responsibility.

Overall, this study proposes a sustainable model of value-based education in which
the development of Islamic pedagogical ethos and the cultivation of students’ adab are
interconnected through continuous cycles of institutional alignment, collaborative
reflection, and practical implementation. By demonstrating that value internalisation
requires consistency, cultural embedding, and structured processes, this research
challenges fragmented approaches to character education and offers a comprehensive
framework for integrating professional development with moral formation.
Consequently, the model presented in this study contributes both theoretically and
practically to the advancement of Islamic education, particularly in bridging the gap
between normative values and their realisation in everyday pedagogical practice.

5. Conclusion

This study concludes that the development of teachers’ Islamic pedagogical ethos at
SDIT Ibadurrahman is realised through a structured, multi-layered institutional model
grounded in the Professional Learning Community (PLC) framework. The findings clearly
demonstrate that Islamic pedagogical ethos is not merely an individual characteristic of
teachers, but a socio-institutional construct that is systematically developed through the
integration of shared values, collaborative practices, and continuous reflection. The three
interconnected levels institutional, pedagogical, and daily praxis—function as a coherent
cycle that ensures the internalisation and implementation of adab within teaching
practices and school culture.

Furthermore, the study reveals that the cultivation of students’ adab is the result of
a sustained and systemic pedagogical process. Students’ moral development emerges
through the alignment of institutional values, teachers’ role modelling, dialogic learning
approaches, and reflective practices such as muhasabah. This indicates that adab is not
formed through incidental or purely instructional means, but through a consistent and
value-oriented educational environment that integrates both formal and hidden
curricula.
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The findings of this research have important implications for the development of
[slamic education, particularly in demonstrating that the integration of PLC with Islamic
values provides an operational and sustainable model for both teacher professional
development and character education. This model offers a practical framework for other
I[slamic schools seeking to strengthen the internalisation of adab in a systematic and
contextually relevant manner.

However, this study is not without limitations. It is conducted within a single
institutional context, which may limit the generalisability of the findings to other
educational settings with different cultural, organisational, or socio-religious
characteristics. In addition, the study focuses primarily on institutional processes and
teacher practices, with less emphasis on measuring long-term impacts on students’
behavioural outcomes.

Therefore, future research is recommended to explore the applicability of this model
in diverse educational contexts, as well as to examine its long-term effectiveness in
shaping students’ character and behaviour. Further studies may also investigate the role
of external factors, such as family and community environments, in supporting the
cultivation of adab. Through such continued research, a more comprehensive
understanding of Islamic pedagogical ethos and its impact on holistic education can be
achieved.
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